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Abstract
Despite the threat of the COVID-19 pandemic, teachers continue to navigate the new
normal in education which demonstrate their resilience. This descriptive correlational study
determined the level of optimism, job stress, and emotional exhaustion of 150 teachers amidst
the COVID-19 pandemic, and it analyzed the relationship among these three variables.
The data were analyzed using weighted mean, standard deviation, and Pearson r. Results
revealed resiliency among teachers amidst the pandemic with a high level of optimism and a
relatively low COVID-19 induced job stress and emotional exhaustion level. This study has also
shown that optimism is not correlated with job stress and emotional exhaustion, but it found
out significant relationship between the last two variables. Generally, it can be concluded
that teachers are highly optimistic amidst the pandemic. This paper also validates earlier
claims that lower levels of job stress contribute to lower incidents of emotional exhaustion.
Keywords: education, resiliency, optimism, job stress, emotional exhaustion, descriptive
correlational

1.0 Introduction
The COVID-19 pandemic is a crisis that
challenged humanity’s resilience. It brought an
immense impact around the world to many sectors
such as tourism, agriculture, transportation, and
even politics (Chidume et al., 2021; Gkiotsalitis,
2021; Wong et al., 2020; Workie et al., 2020; Yang
et al., in press). It has also caused unprecedented
challenges in the education sector (Liguori &
Winkler, 2020) wherein, Schools were forced to
abruptly close their doors (Teymori & Fardin, 2020)
because the mass gathering of students, teachers,
and other school personnel can result in the rapid
transmission of the virus (Askitas et al., 2020; Auger,
et al., 2020). Thus, the pandemic has affected 70%
of the world’s student population (United Nations
Educational, Scientific and Cultural Organization

[UNESCO], 2020a), widened the gap of learning
equality (Jæger & Blaabæk, 2020), disrupted class
activities (J. L. N. Upoalkpajor & Upoalkpajor, 2020),
and undermined the academic achievement of
students (Kuhfeld et al., 2020).
Despite the challenges brought by the
pandemic and its impact on the education sector,
innovations and countermeasures were introduced
and implemented to adapt to the demands of the
current time. Schools shifted to remote learning
modalities, like some countries have resorted to
complete online education or virtual learning
(Teymori & Fardin, 2020; Torres-Martín et al., 2021)
home-based learning (Mansor et al., 2021), and
applied alternative academic calendars (UNESCO,
2020b) to continue the teaching and learning
process.
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Educational institutions have also initiated
necessary countermeasures to facilitate teaching
and learning amidst the pandemic, like employing
online learning and distance learning modalities
(Toquero, 2020). Specifically, the country has
implemented a flexible learning (FL) approach for
higher education and blended learning (BL) for
basic education. FL is a learner-centered pedagogy
that provides teachers and learners equal options
of flexibility in terms of pace, place, process, and
product of learning (Huang et al., 2020; Joan, 2013)
by integrating technologies (Cassidy et al., 2016).
On the other hand, BL combines face-to-face and
technology-mediated learning to overcome both
teachers and learners geographical proximity or
limitations (Siemens et al., 2015). In the country's
current context, schools primarily provided
learners and teachers with two primary options:
online learning modality and modular distance
learning.
Both online and modular modalities require
the crafting and reproduction of learning modules
or pockets instead of the traditional textbooks.
These activities ensure that students' lessons are
synthesized and packaged from the content of the
tasks to the assessment. For students who have
chosen modular distance learning, the teachers
distribute learning pockets to their houses or
barangays. Modules are retrieved based on the
schedule. In this modality, the teachers' lives are at
stake since they are constantly exposed to possible
COVID-19 transmission.
On the other hand, learning materials will be
uploaded in a Learning Management System (LMS)
like Google Classroom, MOODLE, and Canvas in
the online modality. The students can download
them and answer the assessments. Under this
modality, teachers need to learn technology-based
instruction to facilitate teaching and learning
effectively. However, for teachers who have been
used to traditional face-to-face instruction and
have low or intermediate computer competency,
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the adjustment is considered very difficult (Gering
& Kiraly, 2020; Gillett-Swan, 2017; Lagat, 2020;
Moralista & Oducado, 2020).
Undeniably, the pandemic has forced teachers
to work harder than ever to continue teaching
amidst the virus' disruption and threat. Several
studies have revealed the challenges and difficulties
faced by teachers and school administrators in the
new normal of education (Asio & Bayucca, 2021;
Garg et al., 2020; Süğümlü, 2021). Hence, the
COVID-19 pandemic has added stress to the work
of teachers in the new normal. It brought risks for
teachers' physical, mental, spiritual, and emotional
well-being (Dabrowski, 2020).
Several studies have noted that stress, burnout,
and emotional exhaustion affect the mental and
physical well-being of the teachers as well as their
performance at work (Atmaca et al., 2020; Khan
et al., 2012; Wangui et al., 2013). Other studies
supported this, claiming that stress and emotional
exhaustion cause workers to be less motivated and
energetic at work. They are factors that decrease
their satisfaction, productivity, performance and
sometimes make them deviant (Fernandez-Castro
et al., 2017; Golparvar et al., 2012).
Amidst the challenges in the new normal of
education, teachers' resiliency despite the threat
of the virus seemed to be an unexplored area.
However, resilience is a known trait of Filipinos
(Reyes et al., 2019). It pertains to the person’s ability
to adapt, and be flexible amidst adversities, and
endure challenges successfully (Agaibi & Wilson,
2005; Zautra et al., 2012), and it is considered
as an innate defense mechanism of individuals
(Masten & Reed, 2002). Thus, it is crucial to conduct
studies that would explore factors that increase
teachers' resiliency in the new normal, particularly
amidst COVID-19 related job stress and emotional
exhaustion.
For the study, the paper focused on optimism
as one of a person’s assets that are positively
correlated with resiliency (Carver et al., 2010;
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Gomez-Mollnero et al., 2018; Reyes et al., 2019;
Souri & Hasanirad, 2011). Furthermore, since it is
an individual characteristic to expect something
good will happen in the future, it enables a person
to withstand anxiety and fear (Carver et al., 2010;
Scheier & Carver, 1985).
Özdemir and Kerse (2020), in their study,
pointed out that optimism has a negative direct
and indirect effect on stress and emotional
exhaustion among health care workers exposed to
risks and concluded that optimism is a component
of resiliency. Optimism is also seen as a predictor
of resiliency among first-year students. They
transition their lives into a more challenging
and stressful environment in a university that
sometimes causes psychological distress (GomezMollnero et al., 2018).
Furthermore, the study conducted by Reyes, et
al. (2019) about the resiliency of military personnel
in active duty has shown that self-esteem and
optimism are factors that contribute to a lower level
of distress while in service. The study conducted
by the Philippine Survey Research Center, as cited
(Parrocha, 2020), also showed that the majority of
Filipinos are optimistic and that the country can
overcome the pandemic. However, it did draw out
implications of how being optimistic can affect the
well-being and resiliency of Filipinos amidst this
crisis. At present, limited literature has explored
how optimism helped teachers be resilient amidst
COVID-19 induced job stress and emotional
exhaustion.
In this context, the study aimed to determine
the level of optimism, job stress, and emotional
exhaustion of basic education teachers, especially
when grouped according to demographics such as
their generational age and gender. It also sought
to analyze the relationship between optimism
and COVID-19 induced job stress and emotional
exhaustion. The findings of this will contribute
to research studies related to the impact of the
COVID-19 pandemic in the education sector and
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provide baseline data for school administrators to
develop interventions to promote the well-being
of teachers.
Framework of the Study
This paper is chiefly anchored on the resiliency
theory developed by Fergus and Zimmerman
(2005), which highlighted assets and resources
as primary factors of adult resiliency. Resources
in this theory pertain to external factors like
parental support and mentoring. At the same
time, assets refer to intrinsic factors such as selfesteem, competence, optimism that help persons
overcome the adverse effects of risks like fear and
burnout (Fergus & Zimmerman, 2005).
In this study, the researcher only focused
on one asset of resiliency, which is optimism.
This is because it is taken as an individual asset
regarded as the opposite of hopelessness (Alloy
et al., 2006) and a favorable disposition and
mindset that something will have a positive
outcome (Panchal et al., 2016). Moreover, studies
have shown that optimists tend to be positive in
life, making them persistent and confident in the
face of uncertainties (Carver et al., 2010) making
individuals less vulnerable to stress and anxiety,
which causes psychological distress. Thus, the
preceding literature affirms and offers theoretical
and conceptual perspectives to the investigation
of optimism among teachers as a potent factor of
resiliency amidst COVID-19 induced job stress and
emotional exhaustion.
2.0 Methodology
This quantitative study utilized descriptive and
correlational research design since it described the
variables and their relationships (Sousa et al., 2007).
For example, the descriptive approach determined
optimism and job stress, while the correlational
approach identified the relationship among these
three (3) variables.
The respondents of this study were 150
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basic education teachers from the Department
of Education (DepEd), Biliran Division. Due to
complications at this time in doing random
sampling, the respondents were selected using
referral and purposive sampling methods. The
criteria for the inclusion of a respondent were his/
her affiliation to a basic education institution, and
he/she should be actively teaching during the
pandemic.
To gather the data, the researcher used with
permission the following: the 5-item optimismpessimism instrument; the 8-item job stress
instrument; and the 9-item emotional exhaustion
instrument by Özdemir and Kerse (2020). In
addition, its applicability to the local setting
was validated by a Social Science Professor, a
Socio-linguistic Professor, and a Psychometrician
using a survey instrument validation rating scale
developed by Oducado (2020). The validation
yielded a mean score of 4.51. Meanwhile, the
questionnaire’s reliability was tested by conducting
a pilot test with 30 teachers and yielded a reliability
index of 0.930, 0.887, and 0.914 using Cronbach’s
Alpha.
All these research instruments were prepared
in 5-point Likert scale (1 = Strongly Disagree, 2 =
Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree)
tailored in the context of COVID-19 pandemic.
The researcher utilized descriptive and inferential
analyses using appropriate statistical tools. Mean,
Standard Deviation, and Pearson r productmoment correlation were used as a statistical
treatment of the data.
Before the study commenced, the informed
consent of the respondents was requested and
secured first. They were informed that they have
the right to choose not to participate or withdraw
from the study and were assured that their identity
would not be divulged. Following the approval,
responses of the respondents were collected by
sending the link of a google form- a web-based
application used to create forms to collect data-
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where the instruments were attached to the
FACEBOOK messenger or email of the respondents.
This action is due to restrictions on face-to-face
meetings. Confidentiality of the data gathered was
observed by making sure that the responses were
properly stored and protected.
3.0 Results and Discussion
Table 1 presents the level of optimism of basic
education teachers amidst the pandemic. Based
on the result, teachers generally, have a very high
level of optimism amidst the COVID-19 pandemic
(M = 4.49, SD = .720). It also shows that when
respondents were grouped according to their
generational age, teachers who belonged to Baby
Boomers age group have relatively low level of
optimism (M = 4.18, SD = .957) when compared to
Generation X (M = 4.27, SD = .913), and Generation
Y (M = 4.63, SD = .538). It can also be noted that
the male respondents exhibited a higher level of
optimism (M = 4.67, SD = .419) than the female
respondents (M = 4.45, SD = .768).
Table 1. Level of Teachers’ Optimism
Variable

Mean

Standard
Interpretation
Deviation

Generational Age
Baby Boomers
(53-71
years old)

4.18

0.957

High

Generation X
(37-52
years old)

4.27

0.913

Very High

Generation Y
(16-36
years old)

4.63

0.538

Very High

Female

4.45

0.768

Very High

Male

4.67

0.419

Very High

4.49

0.720

Very High

Gender

As a Whole
Point Values
5
4
3
2
1

Statistical Limit
4.20-5.00
3.40- 4.19
2.60- 3.39
1.80-2.59
1.00- 1.79

Descriptive Interpretation
Very High
High
Moderate
Low
Very Low
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The data means that despite the threat and
challenges brought by the virus, teachers remain
very hopeful and optimistic that everything will
be okay someday. This kind of mindset could be
attributed to the news on the successful trials of
the COVID-19 vaccine. This development raised
hope among many people that the pandemic will
end soon. It can also be credited to how Filipino
teachers positively accept that difficulties and
challenges are common in the teaching profession
(Viernes & de Guzman, 2005).
Other than this, optimism and resilience are
also common traits among Filipino teachers and
are considered their competitive advantage (Reyes
& Valencia, 2014). Apart from teachers, Reyes, et al.
(2019) also pointed out that active Filipino military
personnel remain optimistic with high self-esteem
even amidst physical and mental distress. The
religiosity and spirituality of Filipinos can also be
attributed to the high level of optimism among
teachers. The studies conducted by Obligacion
(1997) and Basileyo (2019) noted that faith or
spirituality is a predictor of psychological wellbeing and positive expectancies.
The result in Table 1 also implied that teachers
of advanced age are less optimistic than younger
teachers. This result is corroborated with the
findings of the study conducted by Mishra (2013)
and Martinez-Moreno, et al. (2020), which revealed
that younger adults are more optimistic than
older ones. One possible reason for this is that
older teachers are more vulnerable to the virus
than younger adults. In addition, the study of R.
Lekamwasam and Lekamwasam (2020) indicated
that the adverse effects COVID-19 pandemic are
more severe to vulnerable populations, especially
older adults, because of higher risks of transmission
and complications.
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On the other hand, the result revealed that
male teachers are quite more optimistic amidst
the pandemic than female teachers. This result is
supported by the Bjuggren and Elert (2019) study,
which elucidated that females are less optimistic
than males but contradicted the study of Mishra
(2013), which considered females to be more
optimistic than males. However, perhaps the slight
difference in the level of optimism among the two
genders is due to the difference how they react
to the threat of the pandemic; females tend to be
more anxious than males (Martinez-Moreno et al.,
2020).
The data in Table 2 indicates the level of
COVID-19 induced job stress and emotional
exhaustion among teachers. The result shows that
teachers as a whole have experienced a moderate
level of COVID-19 induced job stress (M = 2.85, SD
= .806) and emotional exhaustion (M = 2.70, SD =
.773). When respondents were grouped according to
their generational age, Baby Boomers experienced
the highest level of job stress (M = 3.13, SD = .910),
while respondents categorized under Generation
X (M = 2.79, SD = .817) and Generation Y (M = 2.84,
SD = 2.79) have shown lower levels of job stress. In
terms of emotional exhaustion, Baby Boomers felt
more emotionally exhausted because of COVID-19
(M = 2.77, SD = .928) than Generation X (M = 2.69,
SD = .778) and Generation Y (M = 2.70, SD = .761). It
can also be noted when respondents are grouped
according to their gender, female respondents have
recorded a higher level of COVID-19 related job stress
(M = 2.89, SD = .814) than male respondents (M =
2.67, SD = .755). In terms of the level of emotional
exhaustion, the data shows that male respondents
have reported higher level of emotional exhaustion
(M = 2.74, SD = .814), than female respondents (M =
2.69, SD = .767).
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Table 2. Level of Teachers’ Job Stress and Emotional Exhaustion
Variables

Job Stress

Emotional Exhaustion

M

SD

Interpretation

M

SD

Interpretation

Baby Boomers
(53-71 years old)

3.13

0.910

Moderate

2.77

0.928

Moderate

Generation X
(37-52 years old)

2.79

0.817

Moderate

2.69

0.778

Moderate

Generation Y
(16-36 years old)

2.84

0.790

Moderate

2.70

0.761

Moderate

Female

2.89

0.814

Moderate

2.69

.767

Moderate

Male

2.67

0.755

Moderate

2.74

.814

Moderate

2.85

0.806

Moderate

2.70

0.773

Moderate

Generational Age

Gender

As a Whole
Point Values
5
4
3
2
1

Statistical Limit
4.20-5.00
3.40- 4.19
2.60- 3.39
1.80-2.59
1.00- 1.79

Descriptive Interpretation
Very High
High
Moderate
Low
Very Low

This is alarming considering that high level of
job stress and emotional exhaustion of teachers
are associated with counterproductive behaviors,
low job satisfaction, negative physical and mental
well-being (Atmaca et al., 2020; Khan et al., 2012;
Wangui et al., 2013). In turn, all these affect the
achievements and well-being of students under
the teachers' care.
The result also implies that the pandemic has
a higher impact on older teachers than younger
ones when it comes to job stress and emotional
exhaustion. This is probably because the pandemic
has forced older teachers to instantly adapt to a
new normal setting, where schools have shifted
from traditional classrooms to a technologymediated learning environment. Several studies
have pointed out that older teachers used to the
conventional learning environment find it difficult
and discomforting to adjust abruptly to the new
learning environment (Géring & Király, 2020;
Hardy, 2010; Sheriffdeen, 2007). On the other hand,

younger teachers can quickly adapt to the new
normal setting since, generally speaking, they are
more used to using technology like computers. As
a result, these young teachers are more exposed to
applications utilized in teaching as their learning
aids. Therefore, school administrators should
initiate interventions to mitigate or counter
COVID-19 related job stress and emotional
exhaustion among teachers, especially those of
advanced age.
This study also depicted a higher level of job
stress to female teachers than male teachers in the
new normal. This result is supported by several
studies which have claimed female workers tend to
report a higher level of stress and burnout at work
(Marchand et al., 2018; Purvanova & Muros, 2010).
The probable reason for the high level of COVID19 related job stress among female teachers is that
females tend to be more anxious than males in
times of distress, as indicated in several literature
reviews (Hou et al., 2020; Martinez-Moreno et al.,
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2020). However, based on Table 2, male teachers
have felt more emotionally exhausted than female
teachers due to COVID -19. This result challenged
the common findings of several studies showing
that females tend to feel more emotionally
exhausted than males (Alonso et al., 2020;
Marchand et al., 2018; Palupi & Findyartini, 2019).
A popular notion probably because male teachers
do the heavy physical work at school carrying and
delivering the learning modules to students. Such
tasks demand more effort and energy from male
teachers, which could lead to stress and burnout. .
Pearson r product-moment correlation was
used to determine the relationship of Optimism,
Job Stress, and Emotional Exhaustion of teachers.
Results of the correlation matrix in Table 3 reveals
there is an inconclusive evidence that teacher’s
optimism, COVID-19 induced job stress (r = -090,
p = 0.275) and emotional exhaustion (r = 0.001,
p = 0.993) are significantly correlated. However,
significant relationship was found between job
stress and emotional exhaustion (r = 0.738, p =
< .001).
Table 3. Relationship of Optimism, Job Stress, and
Emotional Exhaustion
Variables

Job
Stress

Optimism

Emotional
Exhaustion

Optimism
Job Stress

-0.090

Emotional
Exhaustion

0.001

Note:

0.738***

* p < .05, ** p < .01, *** p < .001

This means teachers' optimism, COVID-19
induced job stress, and emotional exhaustion
based on the findings of this study are independent
of each other. This result contradicts the earlier
findings of several studies, which elucidated that
there is a significant negative correlation between

139

optimism, job stress, and emotional exhaustion
(Britton et al., 2019; Özdemir & Kerse, 2020). This is
because of the individual differences in resilience,
coping, and perceptions that may influence how a
person responds to negative experiences (Arslan et
al., 2020).
On the other hand, this study revealed
that job stress and emotional exhaustion are
positively associated. This result is corroborated
by Özdemir and Kerse's (2020) study, which
elucidated that COVID-19 related job stress and
emotional exhaustion are significantly associated.
Furthermore, other studies have also noted that
stress and emotional exhaustion are significantly
associated with affecting work performance
(Alonso et al., 2020) and professional efficacy
(Marchand et al., 2018). Thus, the low-level
COVID-19 related emotional exhaustion of teachers
in this study, can be attributed to the low COVID-19
induced job stress level.
4.0 Conclusion
Based on the findings of this study, it can be
concluded that teachers are highly optimistic
amidst the pandemic with a relatively lower level
of COVID-19 induced job stress and emotional
exhaustion. Furthermore, this paper also
validated earlier claims that lower levels of job
stress contribute to lower incidents of emotional
exhaustion. Therefore, it is recommended that
interventions be done to promote the well-being
of teachers amidst the pandemic, especially the
older teachers, since they are more vulnerable
to the threat of the virus and are more likely to
experience job stress and emotional exhaustion.
Recommendations
Given the study's finding, it is strongly
recommended that school administrators extend
support and interventions in the new normal,
particularly among teachers of advanced age, who
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are more vulnerable to the threat of the virus and
are more likely to experience job stress emotional
exhaustion. Faculty development interventions
may also focus on increasing teachers' optimism
not just during this pandemic, but all the time. In
addition, future researchers interested in teachers'
resiliency amidst this pandemic may explore
external factors that contribute to coping in the
new normal.
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